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Abstract. Thirty-nine male and thirty-seven female students attend-
ing the reading class (EDFL 222) were asked to complete a ques-
tionnaire developed in such a way as to clarify the teachers” activities
and the students” activities in and outside the classroom in order to
shed light. from the students’ perspective, on the missing activities the
students deem important to develop their reading skills. The findings
indicate that female students are more active than male students in
and outside the classroom in terms of the number of the students who
participate in reading-specific activities as well as the frequency of
their participation in these activities. However, both male and {emale
students proved to lack some of the variables under investigation. For
example they do not prepare the text in advance. do not try to guess
the meaning of the unfamiliar words. and do not connect the new
ideas of the text to their already stored information. They also need
the teacher to explain the text, the structure and the new words to
them. In a word. they lack autonomy.

1. Introduction

It is said that reading is not taught; rather, it is learned. One learns reading
through reading (Harmer, 1991). However. five courses of the EFL program in
the Department of Foreign Languages at King Faisal University (KFU) were
specified for the teaching of reading. The objectives of these courses, as they
were derived from the syllabi, are:

1. Demonstrate comprehension by answering direct questions on a variety of
passages.

2. Answer inference questions about such passages.

3. Judge the validity of statements made about such passages.

4. Define unfamiliar words in the context of each passage.
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These objectives, in essence, are compatible with the psycholinguistic models
of teaching reading summarized by Mei-Yen (1989). For the teacher to help his
EFL students achieve these objectives is not an easy task, since reading is a
complex process which involves various issues such as comprehension struc-
ture, vocabulary, prediction, scanning, culture, and the poetic aspect of the read-
ing text. The burden of the teaching and learning in such reading courses is not
only placed on the shoulders of the teacher; it is the responsibility of the stu-
dents as well. They have to carry out specific activities in and outside the class-
room. These activities include, among others, initial reading of the assigned
reading passage outside the classroom, guessing the meaning of the unfamiliar
words, connecting the information included in the text to their own experiences
and finally doing their assignments.

1.1 The Questions of the Study

The questions raised in this study involve different activities carried out by
the teachers and the students in and outside the EFL reading classroom. These
questions are:

1. Are EFL students at KFU helped to achieve the objectives set up for
them?

2. Do EFL teachers train their students in such a way as to acquire the read-
ing skills necessary for them to achieve these objectives?

3. Do EFL students carry out the various tasks in and outside the classroom
assigned to them in order to develop their reading skills?

4. Since female students are separated from male ones, what are the differ-
ences between them in terms of the above questions?

These questions, then, were translated into a questionnaire (see appendix) to
shed light on the missing activities in the EFL reading classroom. Furthermore,
they constitute the main theme of this paper, which is an attempt to set up better
activities and tasks EFL students deem important to develop and enhance their
reading skills.

1.2 Review of Related Literature

A substantial number of studies have been carried out in order to develop bet-
ter instructional methods and strategies of teaching reading. Most, if not all, of
these studies deal with observing the different activities and tasks carried out in
the classroom either by teachers or students. Thrulow, Graden and Alogzzin,
(1984), for example, employed an observational technique to investigate the ex-
tent to which second-grade students actually read during a typical reading in-
structional period. They noticed that students were usually engaged in oral and
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silent reading for 10-15 minutes during one reading period of 50 minutes. They
concluded that reading in a reading class was a missing activity in reading in-
struction.

It is known that understanding the ideas of the text is the main purpose of
reading. To help students achieve that purpose, they are to be taught how to em-
ploy their prior knowledge to develop new concepts necessary for the mis-
understanding of the text (Caverly, Peterson and Nicholson, 1995; Linden and
Wittrock, 1981; Wittrock, 1981).

Retelling is one of the strategies used by teachers to enhance their students’
understanding of the text. It is actually used as an assessment task in reading re-
search. Different studies were conducted to investigate the relationship between
retelling strategies and understanding (see Gambrell, Pfeiffer and Wilson, 1985;
Johnson, 1983; Marshal, 1983; Taylor, 1982). The basic assumption among
these researchers is that retelling or recalling, as it is sometimes termed by some
researchers, indicates something about the readers’ assimilation and re-
construction of the text information and, therefore, reflects comprehension.

Repeated reading is another strategy employed by teachers to develop their
students’ reading comprehension. Various studies investigated the effects of
that strategy on the students’ reading comprehension improvement. Inter-
estingly enough, the researchers came out with different and sometimes contra-
dictory results. Homan, Klesius and Hite (1993), on the one hand, stated that re-
peated readings led to significant comprehension improvement. Rasinki (1990)
and Dowhower (1987), on the other hand, compared assisted reading with sub-
sequent steps of repeated readings. They concluded that their subjects made sig-
nificant gains in reading rate and accuracy. Their findings, contrary to those of
Homan, Klesinki & Hite (1993), indicated that their subjects did not make a sig-
nificant comprehension improvement as a result of repeated readings.

It has been considered a rooted assumption in the literature that “word guess-
ing” is one of the central reading strategies that are necessary to enhance read-
ing comprehension and overcome comprehension failure (Readingmatrix,
2000). This means that the lack of knowledge of the words, especially the ones
that are considered to be ‘key’ to the text in general, will result in a lack of com-
prehension, a slowed-down reading process and frustration on the part of the
students. Furthermore, in employing the ‘contextualization and inferencing’
reading strategy, the students will be able to acquire new words and consequent-
ly expand their English lexical repertoire (Brown 1993).

The successful processing of any reading material, it is suggested, largely de-
pends on the degree of metacognitive awareness the learner brings to bear to the
ongoing activity as well as on his ability to establish links between the new in-
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formation he is being exposed to and his already stored background information
and world knowledge (Edwards, 2000; Casper, Cotton, & Westfall, 1998; Wid-
mayer. n.d.).

Most of the literature reviewed so far emphasizes the search for the best in-
structional strategies and methods of teaching to improve the students’ under-
standing of the text, which is, in essence, the major purpose of any reading
course. None of these studies, to the best knowledge of the researcher, at-
tempted to investigate the teachers’and learners’ activities in and outside the
classroom from the students’ perspective in order to clarify the missing activ-
ities in the EFL reading classroom the students deem important to enhance their
different reading skills, which, in turn, will improve their comprehension of the
text. This paper intends to do so. To shed light on these missing activities in the
EFL reading classroom from the students’ perspective, a questionnaire was de-
veloped and distributed among the students. The collected data were analyzed
on the basis of the constructivist theory.

1.3 The Constructivist Theory

The constructivist learning and teaching theory is based on the assumption
that knowledge cannot simply be given by the teacher to his students in the
classroom. On the contrary, it is to be constructed by learners through an active
mental process of development (Candy, 1991). The constructivist theory, which
is based on the developmental work of Piaget (1977) and Kelly (1991), is de-
fined by Twomey (1989) with reference to four principles:

a. Learning actually depends on what we know.

b. New ideas, once accepted, replace our old ones.

¢. Learning involves investing ideas and accumulating facts.

d. Meaningful learning takes place when old ideas are investigated and as a
result new ideas appear and replace the old ones.

These principles can be applied in the reading classroom. where students
study the new text and come out with new ideas about it. To comprehend the
ideas presented in the new text, the students have to investigate their old ideas
and replace them, if possible, by the new ones they have extracted from the text
in focus. This process can take place through the interaction between the stu-
dents and their teacher, the textbook and their classmates inside and outside the
classroom. Once again, these principles of the constructivist theory are used as
the basis for analyzing the data of this study.

According to the constructivist theory. the teacher plays the role of a
facilitator of the teaching and learning process. So, the teacher in such a con-
structivist classroom provides his students with experiences that will help them
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hypothesize, predict, manipulate objects, pose questions, research, investigate,
imagine and invent. In the light of these general assumptions of the con-
structivist theory, the teacher’s and the students’ activities in and outside the
classroom will be evaluated in order to shed light on the missing activities the
students think are necessary for their understanding of the text.

2. The Method
2.1 The Subjects

Thirty-nine male and thirty-seven female students aged 20-22 participated in
the study. All the subjects had studied English for two years in the Department
of Foreign Languages and recently enrolled in the third reading class, EDFL
222. They have also studied English as a second language in their intermediate
and secondary public schools where both male and female students had four
classes a week, each of which lasted for 45 minutes.

Female students are separated from male ones in separate buildings. They
have their own female teachers. However, due to staff shortage, a male teacher
can, as is the case in this reading class, teach both male and female students. In
such a situation, the actual teaching of the female students takes place through
closed circuit TV.

2.2 The Instruments

To specify the missing activities in the EFL reading classroom from the per-
spective of the students. a questionnaire with three-point scale (alhways, some-
times and never) was developed (see appendix). It was divided into five parts.
each of which was constructed in such a way as to clarify the activities carried
out either by the teacher or the students in and outside the classroom. The first
part of the questionnaire consisted of six items, all of which discussed the stu-
dents’ socioeconomic environment outside the classroom: this part was de-
veloped with two-point scale (ves or no). The second part, which consisted of
five items, highlighted the students™ activities outside the EFL reading class-
room, while the third part, which included six items, clarified the teacher’s ac-
tivities inside the classroom. The fourth part consisted of eight items. and it
shed light on the students’ current reading abilities in an attempt to evaluate
them. In the last part of the questionnaire, which consisted of seven items, the
students were asked to clarify their needs to develop their reading skills.

2.3 Statistical Analysis

The first part of the questionnaire, which dealt with the students’ socioeconom-
ic environment outside the classroom, employed two-point scale, yes or no, while
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the other parts employed a three-point scale, always, sometimes or never. Since
the main purpose of this study was to shed light on the missing activities in the
EDFL reading male and female classes, the percentage and the standard deviation
statistical techniques were used. They are really simple techniques; however, they
were satisfactory for the researcher to achieve his objective. Then the statistical
results were analyzed in light of the constructivist theory.

3. Results and Discussion
3.1 Socioeconomic/sociocultural Environment Outside the Classroom

Table 1 shows the students’ socioeconomic status. A glance at that table re-
veals that female students surpass male students with respect to both the mean
scores of the individual variables as well as the total mean scores. Female stu-
dents come from a sociocultural environment which is richer with speakers of
the English language, perhaps richer with better opportunities to practice this
language in informal settings. The mean score of female students who come
from homes having English-speaking parents and relatives is 3.54. This score
drops to 3.13 when it comes to male students. The table also shows that female
students have at their disposal greater resources that can be exploited for the de-
velopment of their English. Except for owning English tape cassettes, which re-
ceived a higher mean score by male students, the mean of the rest of the var-
iables was in favor of the female students. Female students watch more English
TV programs and read more Saudi English and British/American newspapers.
The total mean score achieved by female students for these three variables is
4.63 whereas in the case of male students this score decreases to 3.97.

Table 1. Sociocultural environment of the male and female students outside the classroom.

Variables Male mean Female mean

Parents know English 1.36 1.76
Family members know English 1.77 1.78
Having English tape cassettes 1.67 1.62
Watching TV programs 1.77 1.95
Reading Saudi English newspapers 1.10 1.41
Reading British/American newspapers 1.10 1.27

Total 8.77 9.79

The mean scores in this table allow us to conclude that the female students
have more supportive sociocultural environments outside the classroom than the
male students. These female students also show that they react positively to this
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supportive environment by spending more time than the male students in read-
ing English newspapers and watching English programs.

3.2 Students’ Activities outside the Classroom

Table 2 shows that, to a large extent, the female students accomplish more
activities outside the classroom than the male students. Female students are re-
markably more active. 35.12% of them constantly prepare for their reading
classes whereas only 14.32% of the male students do so.

Table 2. Students’ activities outside the classroom.

Male students Female students

Variables | Always | Sometimes | Never | Male SD Always | Sometimes | Never | Females SD

% % % means % % % means
Prepare |00 | g1 218 | 39| 459 486 54 241 | 60
passage
p
TP | 956 | 692 s1 |2 | s | sa 351 108 | 243 | .69
words
Prepare 100 | e02 | 128 | 205 | 56 | 378 514 108 | 227 | .65
€XErci1ses
Read
Passage | sy | 487 | 462 | 159 | 59 | 243 35.1 405 184 | 80
in the
class
Diseuss o | 5gs | sea | 149 | 60 | 135 676 189 | 195 | .57
passage
Total | 1432% | 61.54% |24.1% | 952 A% | 4756% | 17.28% | 109

The mean scores also show this difference between the two groups where the
female students achieved the mean of 10.9 and the male students achieved that
0f'9.52. The percentages of the option “never” also show the difference between
males and females where 24.1% of male students said that they never prepared
for the reading class against 17.28%.

3.3 Sociocultural Environment in the Classroom

A close examination of the last three tables — the teacher’s activities, the stu-
dents’ current abilities and the students’ needs — allows the sketching of a gen-
eral picture concerning the sociocultural environment that engages the students
and their teachers in the male and female (EDFL 222) reading classes. In the
male classes, it can be argued that the environment is more teacher-dominated
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than it is in the female classes. That is, the teacher assumes further re-
sponsibility and carries out more tasks than he does in female classes. 74.75%
of the male students stated that their teacher a/ways reads the text in the class,
always explains the text in the class, a/ways explains unfamiliar words, always
explains exercises and always asks before- and after-questions. This percentage
drops to 68% when it comes to the female students. The total mean scores also
show the variance that the teachers™ activities undergo in male versus female
classes. The teacher’s activities in the male classes achieved the total mean of
16.28. while this score decreases to 15.76 in the female classes.

Table 3. Teacher’s activities in the classroom.

Male students Female students

Variables Always | Sometimes | Never | Male SD Always | Somctimes | Never | Females

) SD
% % % means % % % means

Teacher
reads the
text in the
class

89.5 10.5 - 289 | 31 48.6 40.5 10.8 2.38 .68

Teacher
explains
the text in
the class

94.9 5.1 - 295 | .22 838 10.8 54 178 X

Teacher
explains
unfamiliar
words

84.6 15.4 -

S
Qo
n

.37 70.3 29.7 - 2.70 46

Teacher
explains 66.7 30.8 26 264 | 54 67.6 324 - 2.68 47
exercises

Teacher
asks
before
questions

69.2 28.2 2.6 267 | .53 56.8 270 16.2 2.41 .76

Teacher
asks after [ 43.6 41.0 154 228 | .12 81.1 189 - 2.81 40
questions

Total |74.75% | 21.83 34 | 1628 68.03% | 26.55% 5.4% 15.76%
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Table 4. Students’ current abilities.

Variables

Male students

Female students

Always

%

Sometimes
%

Never
%

Male
means

SD

Always

%

Sometimes

%

Never
%

Females
means

SD

Knowing the
theme before
teacher’s

clarifications

25.6

66.7

11

2.18

.56

48.6

514

2.49

51

Connecting
the theme of
the text with
topics
already
known

17.9

487

1.85

Tl

378

56.8

54

2.32

.58

Connecting
the new
words with
ones already
known

30.8

179

2.33

T7

514

459

2.7

249

.56

Specifying
the main idea
in advance

1.7

10.3

1.97

A3

29.7

62.2

8.1

2.22

.58

Scanning the
text

20.5

215

74

8.1

2.24

.60

Analyzing
the structures
in the text

15.4

333

1.82

.68

114

74.3

14.3

1.97

Sl

Guessing the
the meaning of
the new

words

17.9

56.4

25.6

1.92

.66

16.2

1.97

S5

Development
of reading
skill after
classroom-
explanations

59.0

282

12.8

2.46

)

61.0

317

2.54

A7

Total

28.83%

50.97%

20.17%

16.68

35.72%

56.51%

1.7%

18.24
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Table 5. Students’ needs to develop their reading skills.

Variables

Male students

Female students

Always
%

Sometimes | Never
% %

Male
means

Sb

Always

0/0

Sometimes | Never
% %

Females
means

SD

Need the
teacher to
read the
text in the
classroom

308

53.8 154

215

67

56.8 8.1

227

61

Need the
teacher’s help
to understand
the text

53.8

38.5 17

2.46

64

514

37.8 10.8

241

69

Need the
teacher’s
explanation of
unfamiliar
words

513

43.6 5.1

2.46

.60

351

48.6 162

2.19

70

Need the
teacher to
analyze the
structure

48.7

46.2 5.1

2.44

60

432

514 54

238

59

Need
supplementary
eXercises

436

564 -

1.4

50

16.2

48.6 351

1.81

70

Need the
teacher’s help
in
understanding
the exercises

275

62.5 10.0

2.18

59

5.6

66.7 278

1.78

.60

Need general
supplementary
exercises

385

56.4 5.1

233

S8

67.6

324 -

2.68

35

Total

42.02

51.05 6.91

15.46

36.31%

48.9% | 14.77%

15.52
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The counterpart argument that could be advanced is that female classes are
more learner-centered. This becomes quite clear once one compares the total
mean score of the teacher’s activities in female classes with that in male classes.
The total mean in female classes is lower “15.76” which means that students as-
sume some of the responsibility of the learning-teaching process. Their prior
preparation to the class helps them in doing so. Likewise, the mean scores and
percentages of the students” activities in the classroom lead to the same conclu-
sion. 35.72% of the female students stated that they always know the theme of
the text before the teacher clarifies it, that they always connect the new words
with ones already known, that they always specify the main idea in advance,
that they always scan the text for specific information, that they always analyze
the structures in the text, that they always guess the meaning of the new words
and finally that they always feel that they can develop their reading skills after
the teacher’s explanation. The percentage of the male students who stated the
same thing dropped to only 28.83%.

Female students seem to be more active not only outside the classroom but
also inside it as the statistics show. More of them participate in the learning-
teaching process in the classroom and more of them take charge of the develop-
ment of their reading skills outside the classroom by carrying out prior prepara-
tion and extra activities. What follows from this is that, the sociocultural en-
vironment in the female classes is more learner-centered. That is, although
certainly guided and directed by the teacher, the patterns of interactions in the
classroom allow a better role for the female students that is the case of male stu-
dents. Their abilities in carrying out classroom tasks and activities are more
salient, which means that female students do play a greater role in directing the
learning experience than do the male students.

The male and female students’ activities and participation in the classrooms,
no matter how intensive and precise they are, do not preclude the teacher’s cru-
cial role, however. The total mean scores of both males and females show ap-
proximately the same degree of reliance on the teachers for carrying out reading
tasks. But the percentages of the option “always” show that the male students
constantly rely, for a greater degree, on their teacher for the understanding of
the reading text, the understanding of the new words, the understanding of the
exercises and for the carrying out of structural analysis of the text. 42.02% of
male students stated that they always needed the teacher’s help while 36.31% of
female students said the same thing. Also, the option “never” spells out this var-
iance more clearly as only 6.91% of the male students stated that they never
needed the teacher’s help in carrying out the reading tasks while the percentage
rises to 14.77% when it comes to the female students. This seems to be con-
sistent with the previous argument that the male-class socioculture is more
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teacher-dominated than is the one involving female students. In order to meet
the male students’ needs for support and help in carrying out the different task
demands of the lesson, the teachers find themselves required to play greater
roles in the classroom and therefore obliged to allow for only a minor role for
the students. On the other hand, although the female students show a similar de-
gree of reliance on their teachers, this reliance is not as “constant” as that of the
male students. Female students do need help with the tasks they are required to
accomplish but they seem to be trying to achieve relative autonomy from their
teachers in various ways. First, they are more active outside the classroom, car-
rying out some reading activities that would help them in the reading classes.
Second, they are more active inside the classroom too, taking part in the teach-
er-learner interactions and supportive collaborations for the accomplishment of
the different classroom tasks. The burden is not completely placed on the teach-
er’s shoulders alone in the female class.

3.4 What is Missing in the Reading (EDFL 222) Classes?

So far, the differences between the female and male classes in terms of the
various variables included in the questionnaire are made quite clear. Based on
the results of the statistical analysis, the missing activities in both classes will be
clarified.

1. If we reexamine the four groups of variables with the intention to con-
centrate on the females’ achievements exclusively with no regard to that of their
male counterparts, we will be readily able to locate the areas of deficiencies.
First of all, the percentage of the female students who constantly prepare for the
reading classes is not so high. Table 2 shows that only 35.12% of them stated
that they always prepared and carried out reading activities outside the class-
room. Within the group of variables there is a critical activity that, if truly and
constantly practiced by larger number of students, would certainly lead to a bet-
ter sociocultural learning settings which would eventually lead to an increase in
the students’ abilities and active participation in the classroom. This activity is
the collective discussion of the reading passages after the reading classes. It is
widely postulated within the framework of the constructivist theory that the de-
velopment of the individual emerges from and originates in the “activities prac-
ticed in the social institutions of the culture in which the individual was im-
mersed’ (Morris, 2001). In other words, the birth and the development of the
required reading skills and abilities in individuals are the products of socially
and collectively constructed activities that are jointly created and practiced by
the individuals in the society. In this society, collaborative learning and guided
instruction take place where more capable individuals assist those in need for
help through goal-directed interactions. Learners’ groupings whether they were
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formal inside the classroom or informal outside it constituted one of the ‘social
institutions’ that Morris was referring to. The collaborative task-specific inter-
actions that originate in these social settings among the learners are essential if
not causative to the development of the reading skills we are seeking to pro-
mote. If such institutions and cor.cquently their related collaborative inter-
acticns are lacking or missing from the student’s learning experience, it can be
assumed that the development of the student will suffer from a degree ot short-
age and deficiency. In our case and as shown in Table 4, only 13.5% of the
female students stated that they always participated in ‘social institutions’
where they discusscd the reading passages they were exposed to in the class
with their {riends. However, the percentage of the students who “never” par-
ticipated in such collective activities rose to 18.9%. The mean score for this ac-
tivity proves to be one of the lowest three scores achieved by female students,
1.95. All these numbers show that one of the factors that are missing from the
females’ learning experience is a sociaiy constructed activity that is practiced
by the learners themselves outside the classroom. an aciivity that requires inter-
actions between the learners, and that shows each and every one of them has
potential as well as points of weakuess that need remedial work. In such an ac-
tivity, the more advanced learners would coach the less developed ones through
the assigned reading tasks and together they reach a joint solution for the prob-
lem at hand. Students should be shown the value of such an activity and should
be encouraged to practice it outside the classroom. Students can be given the
freedom to choose their own preferred grouping patterns or they can be as-
signed by the teacher to be located in certain groups each of which inciuding
learners with varying degrees of reading proficiency. In this way, as the con-
structivist theory teaches, the teacher will guarantee that each group contains
some advanced learners who can act as teachers for those who are less advanced
and who need more help in solving the problems at hand.

2. Another aspect whose absence from the female reading classes is believed
to create a degree of deficiency is related to the students’ current abilities. As
mentioned earlier, the female students have displayed greater abilities than the
male students. But for some of the individual variables, female students
achieved a quite low mean score in the ability to analyze the reading text struc-
turally. Table 4 shows that their mean is only 1.97. The percentage of the stu-
dents who are always able to analyze the structures in the reading text is very
low too, just 11.4%. In fact, it is the lowest percentage achieved by the students
concerning their current reading abilities. We can assume that, if the reader of
these students adopts the structural analysis of the text as one of his/her main
teaching techniques and if he/she requires an accurate analysis to be carried out
by the students in the classroom, then he/she will encounter a gap and a relative
inactivity in the class since most of the students have shown that they are not al-
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ways able to carry out the required analysis. Thus in response to this issue, we
can argue that a less analytical or grammar-based approach to the teaching of
reading is believed to be more appropriate for these students. The focus would
then be more devotedly exerted to the teaching of the various reading strategies,
skills and techniques, with less concentration on grammatical analysis; other-
wise, the reading class will be altered into a grammar one if the teacher spends
more time in teaching the students how to analyze the text structurally.

3. The third missing factor in the female reading classes, as Table 4 shows, is
related to their ability of guessing the meaning of the unfamiliar words in the
text. Similar to the ability of analyzing the reading text structurally, the students
have shown that they are not always able (or willing) to guess the meaning of
the new words in the text. Their mean score is similarly low, 1.97, and the per-
centage of those who are always able (or willing) to guess the meaning of the
new words is low too, 13.5%. The students in the reading classes who do not
carry out this activity will lose a great deal of the intended meaning in the text
and therefore will find themselves paralyzed while trying to carry out any sub-
sequent task or exercise. It is paramount that the students are taught and encour-
aged to carry out such vocabulary strategies-inference, guessing and/or con-
textualization — if they unable or unwilling to do so. The teacher should fre-
quently explain examples of contextual deduction and inferencing so that learn-
ers come in contact with the importance and efficiency of such strategies. The
teacher should also prepare tasks and exercises that require from the students
the constant practice of these strategies.

4. When it comes to the examination of Table 5 of variables — the students’
need to develop their reading skills — to pinpoint the missing features from the
reading classes, we will logically look for the mean scores and the “always”
percentages that proved to be higher than the others. The high mean score will
show us the area where the intensity of the students’ needs is centralized. Where
the needs increase, a point of deficiency intuitively exists. As shown in Table 5
one of the variables about which the students showed high needs in the one
related to their understanding of the reading passages. 51.4% of the students
stated that they always needed the teacher’s help to understand the reading
texts. The mean score for this variable, 2.4]1 is the second highest score
achieved in relation to what the students need from their teachers. As a matter
of fact, this need is expected given the students’ inability to carry out one of the
most important reading strategies “vocabulary guessing”. Large numbers of
learners seem to rely on the teacher in order to understand the text in focus. We
can assume therefore that more than half of the students remain silent and in-
active until the teacher disambiguates the text for them. Only the elite students,
those who achieved 10.8% in the ‘never’ option, seem to be able to participate
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in the class when it comes to the discussion of the reading class and the as-
sociated activities assigned by the teacher. The solution for this problem is
multifaceted. First of all, all of the students should be required to rely on them-
selves for the understanding of the text. This can be achieved partly through the
prior preparation of the text before coming to the class. Second, the imple-
mentation of the different reading strategies including “contextualization and in-
ferencing,” is of paramount importance for the students to understand the text
without much external assistance from the teacher. Third, the teacher can adopt
group-work activities in which the students work together to explain to each
other the most important points in the text if not the text as a whole.

5. The second variable that received high mean and percentage scores by the
female reading class is related to their need of having general supplementary ex-
ercises on the text. Table 5 demonstrates that 67.6% of the students said that
they needed general supplementary exercises and therefore they achieved the
mean score of 2.86. For that reason, it is suggested that the teacher provides
more exercises and activities for the students on the text they are dealing with.

3.4.2 Male Students’ Reading Class

1. As we have seen earlier, the male students in their majority do not appear
to be accustomed to preparing for the reading classes. Table 2 shows that only
14.32% of them stated that they always prepared the passages, the new words,
the exercises and that they read the passage inside the classroom and discussed
it with their friends after the class. The percentage of the students who always
prepared the passage before the reading class was considerably low, 17.9%. If
we look at Table 2, which deals with the teacher’s activities in the classroom,
we will see that 89.5% of the students stated that their teacher always reads the
text in the class and 94.9% of them said that the teacher always explained the
text for them. Whereas 84.6% of the students said that their teacher always ex-
plained the unfamiliar words in the class, the statistics show that most of the
students themselves did not bother to carry out the same activity before coming
to the class as only 25% of them said that they always do so. This means that
there is a serious inequality of role distribution in_the classroom. Most of the
students appear to exert little and sometimes no — as the “never” percentages
show-effort to develop their reading skills while the entire burden of the learn-
ing experience is placed on the shoulders of the teacher. As an appeal to our
main issue concerning the missing factors from the reading classes, it would be
quite important to argue that one of the most influential missing features from
the male students reading class is that they lack autonomy and sense of re-
sponsibility concerning their learning activities. They should be required to take
the charge of the learning experience by prior preparation and practice inside
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the classroom and by constant execution of classroom activities that ensure with
the passage of time their autonomy from their teacher and their independent
functioning and performance.

2. Akin to the case of the female students, male students too suffer from a
lack of sociocultural settings where they can collaborate together in self-
motivated and goal-directed activities to solve some problems or to jointly prac-
tice certain exercises and tasks. Table 2 shows that the percentage of the stu-
dents who always participate in such activities to discuss the reading passage
with friends is significantly low, just 5.1%. The percentage of those who never
carry out this activity surprisingly rises to 56.4%. The mean score of this activ-
ity is the lowest score achieved by the male students concerning the outside-
classroom activities they accomplish. This means that the male students do not
only suffer from playing insignificant roles in the classroom but they are also
unable or unwilling to compensate for this mismatch by pursuing supple-
mentary activities outside the classroom. The male students need to be more ac-
tive in and outside the classroom by being assigned extra activities to carry out
individually or more importantly collectively with each other. As has been rec-
ommended in the female case, the teacher may adopt group-activities to
motivate his students to work together.

3. When it comes to the students’ current abilities (Table 4), we will en-
counter a number of low mean and percentage scores. First of all, the students
who are able to connect the theme of the new reading passage to their back-
ground knowledge are quite few. Those who are always able to do so con-
stituted the percentage of 17.9%, while the percentage of those who are never
able to do so rises to 33.3%. The mean score is the second lowest score
achieved by the male students concerning their current abilities, just 1.85. Now
that the male students have shown their inability to connect the theme of the
text they are reading to topics they already know, we can assume that most of
the male students are unable to fully comprehend and successfully process the
reading material. Furthermore, most of them cannot assimilate the new in-
formation to their stored information and experiences. As a result, the students
will not be able to carry out successfully tasks and activities that require pre-
dictive skills. That is, the learners will be unable or unsuccessful in predicting
new information from the given text, an activity that is central in every class-
room or real-world reading experience. In response to this deficiency, the teach-
er can think aloud to show the students the best methods of connecting the new
information exerted from the new reading text with one’s background in-
formation and knowledge and through this process how the new information is
best processed and interpreted.
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4. Conclusion

Logically, in comparing the reading skills of the male and female students,
we relied on the examination of two groups of data, which allowed us to see
how the two genders differ in terms of their sociocultural environments in and
outside the classroom and in terms of the associated types of activities, abilities
and needs in each of the classes involved. The conclusion we drew was that
female students were more active than male students in and outside the class-
room in terms of the number of the students who participated in reading-
specific activities as well as the frequency of their participation of these activ-
ities. It was also concluded that female students played a greater role in en-
riching the classroom sociocultural environment by assuming a role in running
the classroom interactions and in showing some strategic attempts at the tasks
that eventually led to autonomy. However, in seeking to compare between the
two groups to find the areas of differences and similarities, the gaps and the de-
ficiencies in each single class tend to be overshadowed. The fact that the female
students are more active than male students is not to generate the conclusion
that these students with their apparent diligence create an ideal environment for
the learning/teaching of the different reading skills, an environment that is lack-
ing in male classes. On the contrary, both male and female classes proved to
lack some or others of the variables under investigation. For example, both gen-
ders lack autonomy; they need their teacher to explain the reading text, to
explain the unfamiliar words, and to analyze the structure of the reading pas-
sage to them. Furthermore, most of the students, both males and females, do not
read the text in advance, do not participate in the classroom discussion, do not
connect the new ideas and words to their stored ones, and finally do not work
together either in or outside the classroom.
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Appendix

Questionnaire

Part I
Students’ sociocultural status.

21

N Statement

Yes

—

Do any of your parents know English?

Do any of your family members know English?

Do you have tape cassettes in English?

Do you watch English TV programs?

Do you read Saudi English newspapers or magazines?

Ajluwnl s W]

Do you read British or American newspapers or magazines?

Part 11
Students’ activities outside the classroom.

Statement Always

Sometimes | Never

—_—

Do you usually prepare the assigned reading passage?

Do you prepare the unfamiliar words of the text?

Do you prepare the exercises of the text?

Do you read the assigned reading passage in the class?

Dl Wl

Do you discuss the reading passage with your friends
outside the classroom?

Part III
Teachers’ activities in the classroom.

Statement Always | Sometimes

Never

Does the teacher read the text in the classroom?

Does he explain the text in the classroom?

Does he explain the unfamiliar words?

Does he explain the exercises?

Does he ask before questions?

Al Ll s JWIN

Does he ask after questions?
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Part IV

Students” current abilities.

Statement Always | Sometimes | Never

Do you know the theme of the reading text betore
it is claritied by the teacher?

Do you connect the theme of the text with topics
you know?

Do you connect the words of the text with words
you know??

Are you able o specity the main idea of the text
in advance?

w

Are you able to scan the text to look for specific
information?

Cai you analyze the structure used in the text?

Can you guess the meaning of the untamiliar
words of the text?

Do you feel that you develop your reading skill
after the reading is explained in the classroom?

Part V

Students” needs to develop their reading skill.

Statement Always | Sometimes | Never

Do you need the teacher to read the text in the
classroom?

[39]

Do you need the teacher’s help to understand the
text?

Do vou need the teacher to explain the unfamiliar
words?

Do you need the teacher to analyze the structure
ol the text?

w

Do you nced suppiementary exercises on the
text?

Do you need the teacher to help you understand
the exercises of the text?

Do you need general supplementary exercises on
the text?
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